Recognition Program The scoring rubric provides a comprehensive set of quality statements that reflect a consensus of the education comrthenity abou
elements that should be present in an exemplary high school. Individual schools may use the rubric for self-assessmientillhe rub
be used to evaluate 1999 Distinguished High School applications based on a four-point scale (4 signifies high qualibyic Eeseth ru

is designed to be a holistic description, not a checklist. Evaluators will assign the scoresthelbsely resemblése information
providedin the application. In order to receive a score of 3 and 4, responses must be supported by school-specific examples and c
evidence. Schools selected for recognition typically receive scores of 3 or 4. Applicants are not expected to receive\sotes of

in all areas. In some instances level 4 describes an ideal toward which schools are encouraged to strive.

1999 California School

Rubric for Scoring

Distinguished High School
Applications

gn

1STANDARDS, ASSESSMENT, AND ACCOUNTABILITY: Vision, Standards, and Accountability Describe the process used by your school community for developing and communicating
common vision of what students should know, understand, and be able to do upon graduation from high school. Indicatéajreslirojesiembers of your school community. Describe how your

school is developing and implementing rigorous content and performance standards. Describe how you ensure that locatestaridastisis rigorous as state standards. Describe how the school and

district examine school data to ensure progress toward schoolwide improvement and communicate results to the community.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Representatives of all segments of the school commun

administrators, teachers, other school staff, families, |apdrents collaborate to establish a clear visio
community members—collaborate to establish and cpmhat all students should know, understand,
municate a clear vision of what all students should knote able to do upon graduation from high sch
understand, and be able to do upon graduation from hiffire ESLRs are congruent with the vision st
school. The vision reflects current research and practice ameht. The vision statement is communicatec
the cultural diversity of the student population. It is furthehe school community and is periodically nemunity. The vision statement is period
defined by the Expected Student Learning Results (ESLR&gwed and adjusted.
The vision statement is periodically reviewed and adjusted.

The school has high expectations for all students. Conté&hie school has high expectations for all stude

and performance standards for English/language arts
mathematics are in place, and standards for additi
subject areas are in development. The process us
develop standards in English/language arts and ma|
described, including how local standards have been e
ined, to ensure that they are at least as rigorous as
standards.

A school improvement plan with yearly goals has b
developed by all segments of the school community.
school uses a variety of methods to evaluate the effeg
ness of its overall program. The plan focuses on how
school program will help all students achieve content
performance standards. School budget items are ali
with the improvement plan.

Results of the school evaluation process are communi
to all segments of the school community in a variety of w
that go beyond the School Accountability Report Card
student report cards (e.g., media, Web page, town

tySehool staff, the school site council, and seleg

&uhtent and performance standards in at |
pialglish/language arts and math are in place o
bdhtthe final stages of development. The proc
thused to develop standards in English/langu
arts and math is described, including how lo
sttwadards have been or will be examined
ensure that they are at least as rigorous as
standards.
Pen
TAeschool improvement plan with yearly goals
tibeen developed by all segments of the sc
ttemmunity. The plan focuses on how the sch
aptbgram will help all students achieve contg
gaed performance standards. Efforts are under
to make sure school budget items align m
closely with the improvement plan.
ated
alResults of the school evaluation process are ¢
antunicated to families and other representati
haflthe school community in a variety of ways

téedministrators and some teachers det
n afine what students should know and
arable to do upon graduation from hig
badchool. The vision statement is genera
itesonsistent with the curriculum. This info
tmation is communicated to the school co

cally reviewed by staff.

ntBhe school has high expectations for
eagtidents. Work is underway to devel
arentent and performance standards, w
estevelopment of standards in English/la
agriage arts and math in the beginning stg
calhe process used to develop standard
tescribed.

State

aShe school staff develops an improveme
oplan each year to evaluate some aspec
odk program. There may be yearly goa
2rchool budget items are not necessa
waiigned with the plan.

pre

oMRere is limited communication with fam
véies and the community regarding scha
evaluation results.

meetings).

efFhe school community has a formal
betatement of philosophy and goals
hthat is kept on file at the school. Itis
llyarely used in making curricular and
- staff development decisions and may
mAot be consistent with the curricu-
i-lum or reflected in day-to-day op-
erations.

alBchool administrators and teachers
pplan to develop content and perfor-
itmance standards.

n-

ge.

S is

2rit is not clear that a yearly improve-
sraént plan is in place. Administra-
Istors, staff, the school site council, or
rindividual teachers may determine
school budget items, but not as a
cohesive group.

- Strategies for reporting school
okvaluation results to families and the
community are not discussed.




HIGH SCHOOLS—STANDARDS, ASSESSMENT, AND ACC

2

OUNTABILITYStudent Assessment

Describe how the school and district examine school data to ensure progress towa
schoolwide improvement. Describe your methods of student assessment, how your assessments are aligned with your stamdarols neeasure whether all students are meeting your standards.

Show how teachers use assessment information to modify curriculum and instruction to improve student achievement. Préesdsf agsaegsment in English/language arts and mathematics. Describe
how students are involved in the analysis of their own work. Describe how the progress of special needs students isassibsseulr3tudent results are reported to students, families, and the community.
Discuss strategies used to follow up on graduates to determine the effectiveness of student phkegessiment methods may include, but are not limited to, teacher evaluation of student work (grades
records, checklists, portfolios); district-developed assessments, writing samples, criterion-referenced assessmentsyemds§tesd to instructional materials; Standardized Testing and Reporting
(STAR) results, alternative language assessments (such as the Aprende, etc.), publishers’ norm-referenced tests, SAS,/SOHeepdtate results, etc.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Teachers regularly use a wide range of assessment

mation to modify curriculum and instruction and to imtion to plan for curriculum and instruction. A

prove student achievement of standards. An assesg
system based on multiple measures is in place for g
areas and being developed in others. Examples of ho

assessment process is used are provided in English/lare provided in English/language arts and m

guage arts and math.

A variety of formal and informal data on student achie
ment, including assessment data relative to content

performance standards, are routinely gathered. The dat

analyzed by teachers and administrators to evaluate st
performance levels, improve instruction, develop curri
lum, and determine professional development needs.

Students often analyze their own work, develop and
duct their own assessments, reflect on their progress
identify their strengths and weaknesses.

All students with special needs are assessed appropr
to accurately depict their knowledge and growth.

There is a process for communicating individual stud
results to families. Disaggregated assessment result
also communicated to the entire school community. F3
lies of English language learners receive informatio
their primary language(s).

The school plans and implements multiple methods
following up on graduates. The information is used
improve student preparation. The data reveal that ¢
year more students are prepared to enter college, tech
preparation programs, and career-related jobs.

nficzachers use some student assessment infa

nmeEsgessment system based on multiple measu
omelace in some areas and is being developg
v tileers. Examples of how the assessment is

vétudent data, including assessments relativ
awhtent and performance standards, are anal
amsodically to evaluate student performance|
uadstimprove instruction, develop curriculum, aj
cutetermine professional development needs.

dBtudents sometimes analyze their own wa
aeflect on their progress, and identify thg
strengths and weaknesses.

afhme students with special needs are asse
appropriately to accurately demonstrate th
knowledge and growth.

emhere is a process for communicating individ
s @calent results to families. Disaggregated res
\naire also reported to some members of the sc
n aommunity. Efforts are made to communic
results to families in their primary language(s

5 ®he school gathers information on the succesg
toraduates. The information is used to imprg
gt dent preparation.

nical-

rid&ta about student achievement may
ncollected sporadically in response to ext
resabdemands. An assessment system b
dam multiple measures is being develop
used

ath.

e Adthough the data are viewed as a way
yzZetprove instruction, expertise in asse
ewment and a systematic process are lack
ndo that few changes take place.

riStudents rarely analyze their own wo
grades and give students feedback.

s3dutre is limited evidence that special ne
estudents are appropriately assessed.

hassessment results.
ate

).

s dhe school utilizes follow-up reports fro
veolleges and specific programs to lea
about the success of graduates. Report
given to departments for discussion, 4
individual subject areas may use this fe
back to improve the preparation of st

uarhereis limited communication with fami-
ulies and the community regarding stude

badividual teachers analyze student
ermchievement data. There does not
asgupear to be a direct link from stu-
pcent achievement to instructional
practices. The school intends to de-
velop an assessment system based
on multiple measures, but no planis
described.

tdssessment of student performance

59s viewed as separate from instruc-

inpn, typically end-of-unit or semes-
tertests. The assessments are used to
determine grades. In general, in-
struction and curriculum are unaf-
fected by assessment.

k.

pifTeachers use assessments to determifiere is no evidence that students

analyze their own work.

pdsssessment of special needs stu-
dents is not addressed.

Strategies for reporting student as-
2rgessment results to families and the
school community are not described.

mThe school relies on informal re-
arporting from parents and graduates
5 dodearn about the success of gradu-
ndtes. Required follow-up may be
econe for specific programs.

u_

dents.



HIGH SCHOOLS—TEACHING AND LEARNING:Curriculum for All Students

Indicate the course requirements for graduation. Use examples from English/language arts atestaibetmow

the curriculum is aligned with the school’s content and performance standards and articulated across grade levels. Dészsbledubywrovides a comprehensive core curriculum for all students.
Discuss the linkages among the curricular areas. Describe the school community’s involvement in curriculum developmeetextidithand evaluation of instructional materials.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Rigorous graduation standards are in place that incly
courses in English, including literature and writing;
courses in history/social science, including world hist
and geography, U.S. history, government, civics, and
nomics; 3 courses in mathematics, including algebra
geometry; 2 courses in laboratory science; 1 cours
foreign language; 1 course in visual and performing ar
courses in physical education and health; 1 course
career pathway, including workplace learning; and 1 co
in service-learning, including community service proje

The curriculum is aligned with content and performal
standards in core areas. Itis articulated across grade |
including articulation with middle schools. Examples
provided in English/language arts or maitdemonstrate
the alignment with content and performance standards
articulation across grade levels.

All students are engaged in a rigorous, relevant, and ¢
ent curriculum that prepares them to think conceptu
solve problems, and communicate their ideas effectiy
Current educational research and practices have beer
in curriculum planning.

Linkages among the curricular areas are demonstrated
examples. Rigorous curricula that integrate academic d

plines and career-vocational learning have been devel

in several areas and are available in all curricular path

Curriculum development and the selection of instructig

materials involve district staff and the entire school ¢
munity and are focused on alignment with standards.

materials reflect current educational research and pra

and are examined to determine their effectiveness.

déndsome areas, graduation standaxseedhe

Bninimum standards specifiediitlucation Code
oI$ection 51225.3. Those minimum standards
eadude 3 courses in English; 2 courses in mat
atolrses in science including biological and phy
edal science; 3 courses in history/social scie
Isir¢luding U.S. history and geography and wo
imistory, culture, and geography; 1 semeste
Ur&enerican government and civics and 1 seme
Ctef economics; 1 course in either visual and p
forming arts or foreign language; and 2 course,
physical education.

NCEhe school is aligning its curriculum with conte
evaie] performance standards. Articulation of
areore curriculum across grade levels is imp
mented in some areas. Examples are provide
dmalish/language arts or math to demonstrate
alignment and articulation across grade level

DhdBst students are engaged inarigorous, reley
allgnd coherent curriculum that prepares then
ethink conceptually, solve problems, and com

lum planning.

isThe school has integrated academic and cal
opedational curriculum in at least one area an
sworking on others.

ngchool and district staffs develop curriculum a
bngolicit community opinion. There is a plan
Thiign instructional materials with standards, g
clicmay be implemented in some areas. A prog
is being developed to evaluate the effectiven
of instructional materials.

n;tbn is provided.

nce
rld

ster

usealte their ideas effectively. Current educational
research and practices have been used in curficu-

vithkages among the curricular areas are in placéhe school is working on integrating ac

Efforts are underway timcreasegradua-
tion requirements beyond those requir|

Graduation requirements are the

echinimum requirecby EC Section

iy EC Section 51225.3. Specific informa-51225.3.

SI-

of

er-
Sin

ntThere is a plan to align the curriculum wit
heontent and performance standards wh
lethey are completed. The application mak
ddeneral statements that the curriculum
tlagticulated across grade levels.
S.

amte application makes general stateme
tbat a comprehensive core curriculum
wprovided to all students.

edemic and career-vocational curriculun
] is

né few members of the school communi
omay be involved in the selection of instru
ntlonal materials. School-level staff helg
egevelop curriculum and make curriculu
egecisions. Itis not clear whether the ma

rials are examined for effectiveness.

hDevelopment of standards is still in
ghe planning stages. Articulation of
ethe curriculum across grade levelsis
isot addressed.

nisis not clear whether a comprehen-

isive core curriculum is provided for
all students. Students may receive a
different curriculum based on per-
ceived ability levels.

aThere is no evidence that the school
nis working on integrating academic
and career-vocational curriculum.

yThere is no comprehensive, well-
cthought-out process for the selec-
gion of instructional materials. Ma-
rterials may be purchased by indi-
tevidual teachers to enhance or extend
their lessons. The effectiveness of
the materials is not addressed.
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HIGH SCHOOLS—TEACHING AND LEARNING:Instructional Practices Describe how all students are involved in challenging learning experiences that integrate higher order thinking skills wit
application of new knowledge and skills. Describe how the school assumes accountability for students achieving standastisdeakbare encouraged to take increasing responsibility for their

own learning and achievement of standards. Discuss expectations for student levels of effort, grouping strategies, ipsattatesastudent projects, service-learning, learning experiences beyond the
limits of the textbook and classroom, or any other factors that are appropriate to your instructional program. Descrétvg-thedil services that support the curriculum.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The school demonstrates a focus on student learning
clearly indicates ways in which the school assumes
countability for student achievement of standards. Inst

tional practices emphasize high expectations for all

dents in core academic areas. Students are expected
responsible and productive and to hold high expectat

for themselves.

Students work both collaboratively and independen
Instructional groupings vary with the nature of the task

some situations, teachers and students work together

learners. Learning experiences are varied and allow
dents opportunities to formulate and solve problems, ¢
municate with others about their work, and create prod
that they value. All students have opportunities to cre
perform, and respond to artistic stimuli in visual &

performing arts.

Students work outside of the classroom, in worksites

asponsible and productive.

tigtudents work in groups and independently,
. Instructional groupings vary with the nature
adloe-task. Learning experiences are varied
stuiented toward problem-solving.

om-

ucts

ate,

nd

community-related activities and participate in informa:oom, in worksites, or community-related acti

tion-seeking activities and/or service-learning.

Learning activities are supported by a high-quality libra
media center with full-time credentialed library/meg

staff, current technology, and learning resources to

the diverse needs of students. The library/media cent

available to students and families beyond the school

activities and/or service-learning.

efl fee library is open during the normal school d
day.

dime descriptionindicates afocus on studentle
acg and that the school assumes accountab
Uor student achievement of standards in ¢
stacademic areas. Expectations for all students
tgemerally high. Students are expected to be

, Btudents occasionally work outside of the clg
ties and participate in information-seekir
rylearning activities are supported by a libra

ianedia center with full-time paid staff, curre
néethnology, and a variety of learning resourg

oiscussed. Expectations for most stude

reial needs students are discussed.

arthere are general statements that stud
ofvork in groups and independently. The
angla discussion of the importance of var
grouping strategies.

s3he school is working on approaches t
iwill afford students a greater variety

ndearning experiences. Some field oppor]
nities are available for students.

ryLearning activities are supported by a
ntrary with part-time paid staff. Some teg
enology and learning resources are av
ayable.

arfihe importance of focusing on stude
ilityarning rather than teacher convenieng

nihere is no indication that the school
efms addressed the issue of student
ntsarning versus teacher convenience.

are generally high. Expectations for spelnformation presented does notfocus

on high expectations for student ef-
fort and performance.

erfikere is no discussion of grouping
ratrategies, or of the importance of
educh strategies. Descriptions of in-
structional practices are largely fo-
cused on teacher needs rather than
student learning needs.

halhere is no mention of field opportu-
pfnities for students.
tu-

liLearning activities are supported by
ha library kept open by volunteers.
ail-




5HIGH SCHOOLS—TEACHING AND LEARNING: Teacher Professionalism Describe the processes that support teacher professionalism. Describe the professional develtpméinataate
provided, particularly in English/language arts and mathematics, who participates, and how the activities are selectedppistastivities designed for new teachers. Describe the opportunities
that are available for teachers to collaborate with other teachers, broaden their knowledge, provide mentoring and siiyerdeadearticipate in decision makimscussion may include, but is not
limited to, participation in Subject Matter Projects, collaborative networks, and professional organizations; Beginning $appberand Assessment Program; Bilingual Teacher Training Program;
internships; structured mentoring/coaching relationships; teacher release time and/or regular collaborative time; seniiog-leaintenance of a professional library; etc.

4. Makes a Strong Case 3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Professional development focuses on preparing teacherBtofessional development focuses on prepa
help students achieve content and performance stangdedshers to help students achieve content
and the ESLRs. It also aims to strengthen subject-matparformance standards. Professional deve
expertise, classroom management skills, and learning sapent also includes strengthening subject-ma
port strategies. Training related to special needs studeaxpertise, classroom management, and lear
reflects the demographics of the school. There is a conjpsepport strategies. Training related to spe
hensive plan for professional development, and its effeceeds students reflects the demographics of
tiveness is evaluated based on student assessment datchool.

New teachers are carefully selected, supported, and madwew teachers are selected, carefully suppor]
tored with a professional development plan and qualifiethd monitored with a professional developm
support providers. plan.

Teachers are empowered to make decisions about cutritaachers are empowered to make decisions &
lum, instruction, discipline, teacher and program evaluaurriculum, instruction, discipline, teacher al
tion, school operations, etc. Opportunities are routinefrogram evaluation, school operations, etc. Th
scheduled for teachers to work and plan collaborativelgre frequent opportunities for teachers to w
share current educational research, and reflect on claasd plan collaboratively and to share informati
room practices. They have opportunities to articulate withey may have some opportunities to articul
middle schools and the community college and otherith middle schools and the community colle
postsecondary entities about the students they seryeaimd other postsecondary entities about the
order to facilitate positive transitions for students andents they serve in order to facilitate posit
families. Teachers are recognized for making exceptiortednsitions for students and families.

efforts with students. Job satisfaction is high.

Teachers are encouraged to expand their roles, grow|
fessionally, and use best practices based onresearch. T
ers are encouraged to participate in professional deve
ment at the school, district, county, and regional lev
Opportunities are provided at staff meetings for teache
share what they learned from their professional deve
ment. Other school staff members frequently provide g
development for their colleagues. All members of
school staff are viewed as an essential part of a tea|
enable students to succeed.

preachers are encouraged to participate in pro
esional development at the school, district, cour
lapd regional levels. Opportunities are provide
clstaff meetings for teachers to share what t
rdé@rned from their professional developme
opther school staff members attend meetings
taffofessional development activities, and ther
heecognition that everyone plays a part in stud
msteccess.

riffans are being developed to have pro
asidnal development focused on helping s

e$he professional development pro-
tigram is determined by individual

opents achieve content and performa

ttstandards. Professional development

nimglude strengthening subject-matter

Ciglertise, classroom management skills,
thiarning support strategies. Training
lated to special needs students is discus
but it may not be clear whether it refleg
the school’'s demographics.

teBlipport for new teachers may be limited
ert mentor teacher.

b&aime teachers serve on committees in
nachool such as the school site council or
estudent study/student successteam. Te
brérs and administrators are working on

prereasing teacher involvement in the ope
ation of the school. There are some oppo
paities for teachers to work and ple

sieollaboratively and to share information.

ve

féleachers participate in professional dey
typpment opportunities at the district, coun
i ar regional level, but support by the sch

héy limited. Opportunities to share inform
ntion are limited. Other school staff men
abers are recognized as resources for stu
e [garning, but only relative to job title an
efunction.

deachers based on their interests and
ajassroom needs. Training related
Xto special needs students, if dis-
nclissed at all, is not connected to the
eschool’'s demographics.
sed,

ts

tdhere is no evidence of support for
new teachers.

thge principal makes most of the

theecisions about the school with
actuggestions from some teachers.
nTeachers have little opportunity to

rawork and plan collaboratively and

tue share information.

N

elFeachers do not attend workshops
tyand in-services consistently. The
aschool or district does not provide
a-fiscal support of professional de-
nvelopment activities. School staff
demémbers other than teachers are not
drecognized for the part they play in
student achievement.




HIGH SCHOOLS—TEACHING AND LEARNING: Integration of Technology Discuss the ongoing process of integrating technology into the total school program. Descritzen Your pl
technology use. Discuss how professional development needs are met. Show how students, teachers, library/media tesghpost sthify and community and business partners are provided
information and various learning resources. Include the accommodations that have been made to ensure appropriate s¢ahcédarasaff and students. Include examples of usage data (e.g., the number
of computers, frequency of usage, population of users, etc.). Describe the extent of electronic networking infrastruginet theosite and beyond. Explain funding, and describe how your school uses
family and community resources and is involved in regional coordination to maximize effectiveness of technology integration.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Teaching, learning, and administration of school progra
are accomplished with appropriate technology such
computers, telecommunications, and other media. T¢
nology is used to help students increase their knowle
and skills, expand the depth and scope of curriculum,
obtain information outside the classroom. High-qual
training for the effective use of technology in the teachi
learning process is provided on an ongoing basis.

All students and school personnel have convenient ac
to and use a wide array of information and learning
sources in a variety of formats. Usage data reflect use o
Internet, on-line networks, databases, etc., by teach
parents, students, and community members. Teacher
students use technology in a variety of learning activit

A well-structured organization of contacts for techni
assistance provides timely help. An on-site lead persor
been identified for immediate needs, and the staff
access to outside assistance as necessary.

The impetus for change is a clear vision of the instructio
learning, and administrative advantages that can be
vided through technology. Well-planned electronic n

mented. Evaluation of effectiveness is built into the pl
ning structure. There is a plan to update essential tec

0gy.

The funding of technology is used to enhance the qualit
education provided for students. Technology is integra

all regular, categorical, and special programs. A br

range of opportunities to collaborate and share resou

with outside sources have been utilized.

inf®aching, learning, and the administration
ashool programs are accomplished with apg
>gbriate technology. Technology is used to h
dgteidents increase their knowledge and skills
atalexpand the depth and scope of the curricul
it raining for the effective use of technology in t
ngéaching/learning process is provided.

cédkstudents and school personnel have acces
re- wide array of information and learning n
f 8wurces through technology. Teachers guide t
esgjdents in the use of technological tools.
5 and

es.

rgbtaff proficient in technology is available on s
haprovide technical assistance. Coordinated te
haslogy assistance may be provided at the dis
level.

hdt|anning and implementation of electronic n
pwoerking at the site and beyond are underway. |

an-
nol-

| tegular, categorical, and special programs.
baderous opportunities to obtain funding from o
rcgde sources have been sought.

etdvantages of using technology ininstruction and
working at the site and beyond is in place or being impledministration are well understood.

y e of technology is seen as appropriate to

ofTechnology is used primarily as a tool
r@ssist teachers in the management of
blmstructional program. The school is deve
armghing a program in which technology wi
Urbe used to expand the curriculum. So
néraining for the use of technology is prg
vided.

sstechnology is available to students f
especific purposes such as word process
heir information retrieval. Technology i
available for those who are most interest
or most in need, but it is less accessible
general students.

teSome technology assistance is provide
ch-
rict

etA plan exists for networking within the
Isite.

&@ipportunities to obtain funding from out
Ngide sources are being explored.
t-

drechnology is used primarily as a

tecord-keeping and data collection

ltool for teachers. Student access to
[technology, if any, is limited to be-

nginning computer literacy and/or

-drill and practice. Technology train-
ing is rarely offered.

bISome access to electronic informa-
rigon and learning resources is avail-
5able; however, learning and infor-

echation resources are primarily print-

toased.

INo on-site technology assistance is
formally available.

No technology plan exists within the
school.

- Funding fortechnology is extremely
limited. Opportunities to obtain
funding from outside sources have
not been considered.
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ensure that students feel connected to the school.

HIGH SCHOOLS—SUPPORT FOR STUDENT LEARNINGSchool Culture Describe the culture of the school. Describe how the school environment includes all students, ensurdsrlearning
all students, and prepares them to become lifelong learners. Discuss how the school’s policies and practices promotespeatiesyd appreciation for diversity. Describe the strategies used to

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The culture of the school reflects energy; enthusiasn
commitment to excellence; and active support of way
achieve the school’s vision. The school community i
model learning environment that prepares students tg
come lifelong learners. Students are fully engaged in ac
ties and processes that able them to master future plan
and to learn how to learn.

Courtesy, respect, and appreciation for diversity are n
eled and reinforced by the school’s policies and practi

Classes in most program areas reflect the diversity of
school. All students receive continual encouragemen
meet the challenges of a comprehensive curriculum.

Each student has a contact among the faculty and/or
who takes a personal interest in the student’s progress
helps to ensure that the student is receiving suffic
support.

A successful system is in place to ensure that all stud
are connected to the school and community through
academic program, academic competitions, extracur
lar and co-curricular activities, student leadership act
ties, group membership, clubs, sports, service organ
tions and service-learning, etc. School-sponsored ac
ties are tied to the schoolwide vision of success for
students. There is evidence that most students participa
these activities and that participation reflects the diver
of the school.

n;Tae culture of the school reflects a commitm

5 to excellence and active support of waysto ach

5 the school’s vision. The school staff is discuss

ltke need for students to become lifelong learr

tidnd are encouraged to provide students v

nimgportunities and activities that promote lifelo
learning.

olfforts to promote respect and appreciation
cativersity are visible in policies and practices.

tadasses in most program areas reflect the di

t sity of the school. All students are continual
encouraged to meet the challenges of a com
hensive curriculum.

sfhiffere is a schoolwide effort by teachers and s
aodnow the students as individuals and prov,
eatpport and guidance whenever possible.

eAtsystem is in place to connect all students to

igorogram, academic competitions, extracurricu
vand co-curricular activities, student leaders
izctivities, group membership, clubs, sports,
tivice organizations and service-learning, etc. E
alence shows that many students participate
tgdmiety of school-sponsored activities desigr
5itp maximize opportunities for success.

teehool and community through the academiare limited. Students who qualify a

erithe school shares a common sense
eperpose and values effective past pr
ntices. The school recognizes the need
eestend the application of knowledge. St
vittents are able to apply some research s
ngnd knowledge of information systems f
future use.

foFhere is evidence of staff efforts to ests
lish a climate that promotes respect f
others and appreciation for diversity.

vetlassestend to be grouped homogeneo
Iyather than reflect the diversity of th
psehool.

tafeachers know the levels of their studen

they perceive as being at lower levels, 3
provide support and encouragement
cordingly.

tHefforts to connect students to the schq

la@ncouraged to participate in school-spg
nipored activities.The activities have op
emembership and tryouts. Participation ¢
fvien follows a pattern determined by st
irdants’ peer and social groups.
ed

#fshared culture and common sense
a@of purpose is not described. The
farimary focus is on the staff's effec-
utiveness in terms of class manage-
ilsent, curriculum coverage, and stu-
pdent performance. Instructional
strategies focus on isolated content,
skills, and ideas.

bStrategies that promote respect for
oothers and appreciation for diversity
are not addressed.

ughystribution of students through

eclasses does not reflect the diversity
of the school.

tg,eachers focus on academics, other

déemand less rigorous work from studentstaff focus on the routines of running

nthe school, and students may have
adittle or no personal contact with
adults.

dbchool-sponsored activities are in-
edependent from academic learning.
rFew students participate in school
eractivities.

f-

u_
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HIGH SCHOOLS—SUPPORT FOR STUDENT LEARNINGCurricular Paths and Student Guidance Describe how students are prepared so that at graduation they are ready to en
in a college or university, continue their education with a focus on technical preparation, or directly enter the workfaoibe tBeresources and opportunities students have to prepare their personal

learning plans in order to accomplish their post-high school goals. Describe the school’s approach to guidance and Pamssihgw families are supported in helping their students make informed
decisions about academic options. Describe how the education program accommodates changes in student interests. Disctessyppgrastudents from groups traditionally underrepresented in

colleges and universities.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

All students enroll in sequences of courses that pre
them academically for success in postsecondary educ
and career-related preparation. The curriculum and cq
sequences build on the academic foundation, and n
have themes or links to community resources.

Technical preparation programs are in place that will
able students to begin career preparation in high schog
complete that preparation in community colleges or o
institutions of higher learning.

All students, including those in categorical programs
those experiencing difficulty in achieving academic s
cess, have personal learning plans that are viewe
flexible blueprints to ensure that they meet or exc
standards and ESLRs. These plans are developed th
collaboration of the student, school staff, and parents

Students’ plans and programs are revisited regularly,
changes are made to reflect the students’ current inte
goals, and needs. Students are supported in trans
between curricular paths and from level to level.

The approach to guidance and counseling is schooly
focusing on students’ personal and academic interest
goals. Credentialed guidance and counseling staff an
entire school staff work with students to determine learr
styles, interests, and postsecondary goals. All student
encouraged to set high goals for themselves and are h
to select courses that keep their options open.

pafpon graduation, students are academically |

uiselude college and/or technical preparation,
ngolgs. Students are encouraged to take acade
and career-related courses that will prepare th
to be successful in college or move quickly b
yond entry-level positions.

| avil enable students to begin career preparat

hier high school and complete that preparation
community colleges or other institutions of high
learning.

adost students, including students with speg
ucreeds, receive guidance in developing persg
dlearning plans based on their postsecondary pl
e@eérformance levels, and interests. The plans
rousibd as a basis for course selection and to mo
student progress in achieving the ESLRs.

ahde school is able to accommodate stude
emguests for changesintheir programs whent
tiomtsrests, goals, and needs change.

idajidance designed to increase student aw
5 aieds of career and postsecondary education
d thoms is provided. The school’'s counseling a
imidance staff or advisers explain the conn

elpestsecondary options. Students are encoura
to select courses that keep their options ope

Programs include students from groups tradition

underrepresented in colleges and universities in coursdly underrepresented in colleges and universi
that prepare them for academic success in high schoplinkourses that prepare them for academic suc
variety of support strategies are provided to help theimhigh school. A variety of support strategies 3
succeed. Data are collected to track progress. Evidencguvided to help them succeed.

success is provided.

[Iprograms include students from groups traditi

efiechnical preparation programs are in place thesigned that will enable students to beg

stwes between course/program selections anmburses that lead to college or job prepa

r&tudents are able to take college prepa

aind general education classes that all
erifiem to prepare for college, technic
esehool, or jobs.

e_

Technical preparation programs are bei

iocareer preparation in high school and co
iplete that preparation in community co

ing.

iabtudents are helped to develop plans at
naéginning of 9th or 10th grade that lay o

aseudents are scheduled into programs, th
nite generally required to remain enrollé
for the year.

t$he school provides students and pare
heiith basic information about graduatio
requirements and college entrance requi
ments and application dates.

aIgtudents receive guidance in selecti
aurses based on their meeting prereq
ndites and on their perceived chances
eGuccess. They are encouraged to t3

\0téoh.

n.

bretudents from groups traditionally unde

ieepresented in colleges or universities g

cagscouraged to prepare for postsecond

wreducation only if they excel in academ
course work.

eleges or other institutions of higher learn-

r&tudents are tracked into courses

atiamed to choose from a variety of options thabry classes, career-vocational programghat are designed to prepare them

pfor success only at their perceived
abkbility levels. Students have few
options for changing once they have
been assigned to a track.

ndhe school is exploring connections
imith community colleges or other
minstitutions to support articulated
-technical preparation programs.

tfgome students are helped to de-
uelop plans at the beginning of 9th

arssequence of courses to be taken. When 10th grade that lay out a sequence

ayf courses to be taken.
>d

nfBhe learning plans may be periodi-
ncally shared with the students and
reparents to inform them of student
progress in meeting requirements.

ngtudents’ personal learning plans

uare used primarily for scheduling
atlasses and include checklists of

\kequired courses for graduation and/

rar college. Understanding the con-
nections between high school, col-
lege, and careers is viewed as the
responsibility of the student.

r

réhere is no evidence that students
afyjom underrepresented groups are
cprovided extra help or encourage-

ment to prepare for postsecondary

education.



HIGH SCHOOLS—SUPPORT FOR STUDENT LEARNINGersonalized Learning Support

Describe the learning support services and personalized assistance provided to all stadeats and

with special needs. Identify the special needs and at-risk student population at this school. Describe the processqebialvinieitls and at-risk students are ensured access to the core curriculum
and helped to achieve the ESLRs. Include evidence that learning support services are ®pddiad needs and at-risk students include gifted and talented students; English language learners; studen
from culturally and ethnically diverse backgrounds; students receiving special education services; students not achieémgitieeitearning potential; students not meeting the school’s performance
standards; students in individualized programs; pregnant and parenting teenagers; students with physical and mental Iseattidee¢siwho exhibit behavior problems; students who do not attend
school regularly; and/or students who are experiencing problems outside the school.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The school takes responsibility for meeting the needs ¢
students. There is a coordinated process by which stu
with special needs are identified and help is provig
Administrators, teachers, counselors, families, other sc
staff, and community members work together to detern
successful interventions. Strategies such as an Acad
Support Learning Center, use of a student study tea
student success team, and family-school compacts d
mine how the school and family will help the studg
succeed. Evidence demonstrates that those interver
have been successful.

The school provides a comprehensive school couns
program for all students that is primarily preventive
includes provisions for resolving recurrent problems

Section 49600). The program is provided by credentialed

school counselors.

The school provides a well-thought-out and compreh
sive approach to meeting the needs of special needs al
risk students. These students are provided full access
core curriculum. Additional learning support services
provided to this population of students to ensure that
are successful. Special education students are transit
to and supported in mainstream classes, including
inclusion. English language learners are provided acce
the core curriculum and effective instruction to acqu
English language skills. Evidence shows that support
vices are having positive results.

Students who need health-related or other types of inte
tions are referred, with family approval, to support servi
that meet their needs. When possible, services are cq
nated with the school site.

f @the school uses its resources and those of f

eRiategies such as use of a student study teal
mstudent success team) and family-school cg
efEets determine how the school and family v
eritelp the student succeed. There is evidence
tionisrventions have been successful.

olifilge school provides a counseling program fo
Digtudents that focuses on resolving proble
Etbrough early intervention.

eBpecial needs students are provided access t
ndeare curriculum, and additional learning supp
ogbevices are provided. Schools with large nu
atgers of special needs students are clearly worl
hwyimprove ways of meeting their needs. Inforn
ofied is provided on ways in which special edu
ftibn students are transitioned to mainstre
sslesses. English language learners are prov
iraccess to the core curriculum and instruction
sacquire English language skills.

v&tudents who need health-related or other ty

cef interventions are referred, with family a
opibval, to support service providers that m
their needs.

ddigts and the community to assist students who ameeeting the needs of all students, and ¢
edxperiencing difficulties. Responsibilities maydence shows that those efforts have

hoatt be clearly defined. The school staff worksulted in some success. Individual teach
nimath families to identify successful interventionsdevelop plans to help students succeed.

mMhe school takes some responsibility f

(or
m_
ill
that

allhe school counseling program is focus|
nn remediation and problem solving.

oThere is general information that spec
pducation students are being mai
nstreamed. Discussion of other special ne
iggoups may focus on remediation. Sor
aspecial needs students may be provig
aaccess to the core curriculum and m
ameet the same standards as other stude
deds not yet clear the way in which Englis
fanguage learners will be provided supp
in acquiring English language skills.

pEamilies may be informed of indication
D-that their students may need health-relal
cadr other interventions, but no assistance

provided.

oft is not clear whether anyone at the
vEchool takes responsibility for help-
réag students with special needs to
essicceed in school.

etdhe school does not provide a com-
prehensive counseling program.

alNo evidence is provided that special
nReeds students are provided with
edlse core curriculum or that they are
nable to meet the same standards as
agther students. Discussion focuses
agn remediation. The issue of En-
2rgbish language acquisition is not ad-
hdressed, although school demo-
bigraphics may indicate the presence
of English language learners.

sThere is no evidence that the school

tetdkes responsibility for making sure

» that families are informed about,
and students are referred for, ser-
vices where needed.
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HIGH SCHOOLS—SUPPORT FOR STUDENT LEARNINGSafe and Healthy Schools Describe strategies used to ensure a safe, clean, and secure learning environment that reflects tt
importance of education in our society. Describe programs and strategies to ensure that the school is free from drugdaaicohotime, and violence and that healthy student behavior is

promoted. Describe standards for student behavior and strategies for conflict resolution. Discuss how the school sugpditatiunof health, social, and law enforcement services for students and

families in the community.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

There is a positive schoolwide focus on the safety, he
and well-being of students. The school has a compre
sive Safe School Plan. It also has research-based progd
to promote students’ healthy behaviors in the area
nutrition and physical activity and to prevent drug, alcoh
and tobacco use; HIV/AIDS and STD; and teenage p
nancy. Evidence of success is demonstrated in an ar
research-based assessment of school environment f3
(e.g., California Safe School Assessment report, Hea
Kids Survey).

Expectations for behavior at the school and in the com
nity are well known and accepted by students. Court
respect, and appreciation for diversity are modeled
school staff and reinforced by the school’s policies. S
dents are educated on the issue of sexual harassment.
are programs to help students learn to deal with conflig
anonviolentmanner, such as conflict resolution, mentor
and peer mediation. Evidence of success or progre
provided.

The school has well-established partnerships with he
mental health, and social service providers as well as |
law enforcement agencies to coordinate services to
dents and their families. The support system is well cog
nated, accessible, and affordable. Evidence of succe
meeting student needs is provided.

The physical environment of the school reflects the img
tance of education in society. Resources, including th
from the community, are provided to ensure that the bu
ings and grounds are clean and in good repair. Schoo
classroom environments are stimulating and reflect prid
school and student work. A posted notice announces
the school is a tobacco-free and drug-free campus.

The campus is closed to nonstudents, and students al
allowed to leave campus during the school day with
permission.

alfthere is a positive schoolwide focus on the saf
hdealth, and well-being of students. The school
rancemprehensive Safe School Plan. It also
5 rekearch-based programs to promote stude
dhealthy behaviors in areas important for you
egdolescents and as required by law. Evidenc
rewgdcess in these areas is described.

ctors

Ithy

mxpectations for behavior at the school and in
eeymmunity are disseminated and discussed
byquest. Efforts to promote respect, apprecial

Thisiele in programs and policies.
tin

ng,

55 IS

alfthe school works closely with health, men

pbelalth, and social service providers and also

dimborates with law enforcement agencies to

rdide services to students and families. Ther

sgvrdence of some coordination of services by
school.

dBchool repairs and maintenance are complg
osBen possible, but the process may not be pr
iltive or ongoing in nature. School and classro
a&myironments are stimulating and reflect pride
esnohool and student work.

that

elire is evidence that the campus is sec
oBblicies regarding students leaving school
described and justified within reasonable ¢

eti?olicies and procedures to ensure a se

hasvironment and student well-being a

hdescribed. Evidence is provided to shg

ntisat students, families, and school st

npgelieve the school is safe and secure. ]

e sthool has programs to promote stude
healthy behaviors.

&taff is working to establish a climate th
igpromotes respect and appreciation

téor diversity, and conflict resolution skills afediversity. Formal, well-thought-out pro

cesses for building conflict resolution skil
are not in place.

alhe school is developing a process
caloordinating health, mental health, a

> Ehere is limited collaboration with lav
trenforcement agencies.

st@the school community has explored 1
papurces for making needed repairs or
pimancing the facilities or campus. The cg

not meet expectations of cleanliness 4
school pride.

uigome policies and procedures to ens
aEampus security are described.
DN-

text.

Ussues relating to student safety,
réealth, and well-being are generally
vaddressed.

aff

he

ts’

tHexpectations for behavior are not clearThere is no discussion of expecta-

ations for student behavior or of ef-

dforts to integrate personal and social

- skills enhancement into the school

sprogram. Strategies that promote re-
spect, appreciation for diversity, and
peaceful resolution of conflict are
not addressed.

ofhe school may refer students and
ndamilies to health, mental health, and

rgocial services for students and familiesocial services providers where

needed. There is no evidence of col-
laboration with law enforcement
agencies.

el does not appear that the school
picommunity has explored resources
nfor making needed repairs or en-

idition of the campus and classrooms dodgncing the facilities or campus. The

nchmpus and classrooms may show
evidence of graffiti, disrepair, ne-
glect, and/or lack of school pride.

ufehe issue of campus security is not
addressed.




HIGH SCHOOLS—PARTNERSHIPS AMONG FAMILIES, SCHOOLS, AND COMMUNITIES-amily Involvement Describe the strategies and activities used to ensure that families—which may
1 1 include parents, grandparents, aunts, uncles, foster parents, stepparents, guardians, or other caregivers—are coltabrzatitteepaducation of their students’ and that teachers and families
are encouraged to work together for the benefit of the students. Describe how the school communicates with familieshimeduding are not fluent in English if there are other language groups in
the community.Discussion may include, but is not limited to, strategies and activities that you use to support families in their ralessaaridalecision makers in school programs and policies; as
teachers and supporters of their students’ learning; as communicators between the home and the school about their ahglidresyapd as informed consumers of the educational and support services

provided by the school and the broader community.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The school has a comprehensive and systematic pl
effectively collaborate with families and community me
bers to help students achieve schoolwide standards.
are viewed as critical members of the school leader,
team and participate in determining a common vision
the school.

Families are offered a variety of options for contributing
the success of students and the school. Many family
community members volunteer at the school and par
pate as decision makers. They receive information an
training to help them be active participants in decis
making and supporting student learning. Teachers
trained to work effectively with families.

A variety of strategies to promote two-way communicat
are described. They exceed traditional methods and
include a Web page, town hall meetings, forums, fg
groups, etc. Families are informed about school issue
well as community services and resources. Families
their students are supported during transitions from mi

school and from high school to post-secondary programssghoolwide student needs.

jobs.

Strategies such as family-school compacts; program
inform families about curriculum and assessment; on-
parent centers; use of library/media resources, and
grams help families support student learning. Families
offered parenting and adult education classes to suy
their students’ development.

The cultural diversity of students’ families is valu
throughout the school. Communication is routinely ¢
ducted with families in the appropriate home language

arMiany independent connections and activities
mvolve families and the community, but there m
They be an ongoing, systematic approach to
shifse resources. A planning effort is underw
fathe school makes an effort to know the comn

nity it serves.

tdhe principal and some faculty members m
gmetiodically with families to discuss specific i
tisbes. Some family members regularly volunt
datrthe school and serve on committees that
ioride resources and support for both academic
arenacademic issues.

onhe school regularly communicates with fan
nligg about its programs, policies, events, prg
stias, local media, etc. Some attempts are mag

agcourage two-way communication between
ddleme and school about a student’'s needs

sAwariety of strategies are used to inform famil
piamilies support student learning.

are
port

bdhe cultural diversity of students’ families
bracknowledged and respected. Communicatio

language(s).

cdsires, and deadlines through newsletters, bulldures, and deadlines through traditio

sibout curriculum and assessment and to hebprting student learning through pare

(s¥ten conducted in the appropriate hommaication is sometimes conducted in t

inFhe school tries to use the skills and tale
apf family members who offer to partic

ayeach to expand opportunities for fam
nuAvolvement at the school.

s-ricular activities and booster clubs th
eaupport those activities. Family membe
proecasionally serve in advisory roles to (
afet opinions on policy decisions.

niThe school periodically informs familig
cabout programs, policies, events, pro

entethods. Communication is primarily fro

thibe school to the home, although the sch
5 @sponds to inquiries.

eSamilies receive information about su

family/teacher conferences, report cg
comments, and newsletters.

sThe cultural diversity of students’ familig
nis acknowledged and respected. Comn

home language(s).

ntBamilies typically are involved in
- traditional activities, such as fund-

upate, but there is no overall plan for olitraising and driving on field trips,

lyrather than as a primary resource for
students’ academic success.

eétamilies participate in social and extracliirfamilies participate in social and

atextracurricular activities and booster

relubs that support those activities.

f-Often the same families are the only
ones actively involved. Families are
not encouraged to play a role in
academic or policy decisions.

s Communication between the school
ceand families appears to be limited

m}aﬁnd generally one way.

ool

p-There is no evidence that families
nt-are given assistance in supporting
réstudent learning.

s The cultural diversity of families
nunay be acknowledged. The issue of
hehome language communication is
not addressed.




1 2HIGH SCHOOLS—PARTNERSHIPS AMONG FAMILIES, SCHOOLS, AND COMMUNITIESCommunity Connections Describe the mechanisms that are in place to ensure that the school an
community are engaged in partnerships that support student learning. Discuss relationships the school has developscheibfsathdiwithin the surrounding community. Discuss opportunities
provided for students to learn about careers and to understand the connection between school and careers. Describeffoetstb@oligge the interest of and involve the non-parent community who
do not have school-age children in the schbloé “community” may include, but is not limited to, other elementary, middle, and/or high schools, community agenciegsyirsitessses, government
agencies, community organizations, colleges and universities, and other entities appropriate to the area. Examples it$ tio¢ $amasl-community partnerships may include, but are not limited to,
supporting students in achieving academic standards, strengthening students’ sense of civic responsibility, demonsttrainghtieddement can have a positive impact on their community, and

increasing student knowledge through experiences beyond the classroom.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The school has well-established collaborative partners

with businesses, community entities, and other schoaiesses, community entities, and other schd
ryldrese partnerships provide monetary or mate

Relationships are designed not only to provide moneta
material support to the school, but also to strengthen
riculum, expand student learning experiences, and prg
opportunities for students to contribute to their commur
The school-community partnerships have had a pos
influence on students.

The school actively participates in partnerships W

hifse school has some partnerships with b

cswpport to the school and some opportunities
vitadents to contribute to their community. T
itgchool-community partnerships have had a p
tiwee influence on students.

ithhe school has some collaborative programs

postsecondary institutions, business, industry, and commuostsecondary institutions, business, industry,

nity entities to promote career experiences and aware
Students receive technical training, scholarships, exp
secondary options, participate in internships, job-shad
ing, projects, service-learning, mentorships, etc., and
derstand the relationships between course work, fu

career opportunities, and their academic performance|.

Community members are actively involved in the teach
and learning process. The school collaborates with
community when developing curriculum and instruction
including the talents and skills of families and other cg
munity members.

The school has successful strategies to engage the in
of and involve its nonparent community and enjoys a I
level of public confidence.

nessamunity entities to provide resources to
l@dgle all students to understand the connect
obetween course work, future career opportt
wies, and their academic performance.
ture

ifithe school is working with community entities
tiwgpand the curriculum by including the tale

bgnd skills of families and other community me
mers. Community member serve on a variety
schoolwide advisory groups.

terbst school has some strategies to engage
igtterest of and involve its nonparent commun

ISthe school may have a few partnersh
olnd is developing others. These partn
righips primarily provide monetary or mat

heommunity partnerships have some inf
pgince on students.

vilthe school encourages all students to ¢
asttier postsecondary education and cal
eIoptions. Partnerships with some recruit
oftg targeted groups are established on ¢

demic and occupational goals.

nity members. Community members p
ticipate on advisory committees for sp
cific programs.

thige school is developing a plan to enga
fithe interest of and involve the nonpare
community.

feial support to the school. The schogl-

pEhere is no discussion of partner-
eships.

an

u_

oifhe school has linkages with
eppstsecondary institutions aimed at
orBigh-performing students. In gen-
raral, students’ academic experience

nbus. The school may make use of addis not linked directly with career
tional community/business resources |t@xploration and options. Upon
help prepare students to pursue their dcgraduation, students may be un-

aware of how their high school ex-
perience has prepared them for life
outside school.

toThe school has relationships with logaCommunity members are included
ntentities, but these relationships are not sp@s occasional guest speakers or as
Meifically focused on ways to include therequired members of advisory com-
@lents and skills of families and commu-mittees. They are used to validate

rwhat has been developed by the
eschool staff.

\g€he school is aware of the impor-
rtance of involving the nonparent
community, but there are no efforts
to do so at this time.
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